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I. Introduction

In this paper I compare St. Thomas Agquinas' Scholastic
theory of eduéation to John Dewey's Praémaﬁic theory.
Scholésticism concerns itself with causes and permaneht
life elehents; Pragmatism concentrates on effects and
continuous  change. ' O'Hara  states, "fhe " different
conceptions. of philosophy arose from the different
solutions of the problem of knowledge" (103); Epistemology
is the central‘problem‘Of disagreement.

John Dewey's democratic ideal of life will be rejected
because of its subjective nature and dismissal of the
mindfs spiritual nature. Dewey is left with a ceaseless
wandering through change and acti?ity without direction.
st. Thomas's ideal of 1life will be favored because it
islstabilized:by God as £he ultimate end whiéh‘allvmankind
should be striviné for continuously .(O'Hara 103).

. The central theme will be the effects of an ideél
of life upon.eduCation. To underéténd ‘an ideal of life
is to then ﬁnderstand the‘implications it has on the theory
and ideél of educatioﬁ. Dewey would paint the contrasts
to have Scholastic'educatibn emphasize external diséipline,‘
texts and teachers, preparation for futurg, static aims,
impositions;‘and'"reality centeredness"; whereés, Dewey's
educatién wouid'fpcus on free activity, experien&e, present

progress, ‘~change, growth, expression, cultivation, and

"child centerness" (Dewey, Experience 19;20).
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II. Aquinas' Ideal of Life

St. Thomas 1is first a theologian who uses philosophy
to guide him in seeking truth. His focus is on Revelation,
but on the ground that faith and reaéon both come from
God, ﬁe denies that there can be any contradiction between
the two (Gulley 68). St. Thomas looks upon philosophy
as the means to discover ultimate causes (O'Hara 13).
The basic fact for him is that the world is God's creation,
and since 1t is created, it is intelligible and can bg
understood by man. As the perfectly wise and ioving
creator, God is the final end or ultimate object of man's
knowledge and léve (Wade 69).

Religion has the central role in human 1life since
the soul and :the miné‘ have a spiritual nature (O'Hara
30). VPhilosophy_aids‘inuunderStanding man aS a rational
animal in whésé.soul intelligeﬁt and sensible operations |
fofm'a unity;‘}Bééaﬁge of this unity the intellect, though
spiritual, depehds' on the " cooperation of the senses.
It is ffbmf;ﬁgterial things that man can understand
immaterial things énd have knowledge. Since man 1is a
rational animal} he ﬁﬁst fuﬁctionv as one throughout his
life time. Teaching becomes very imporitant as both an
exemplification of the life of reason and a communication

of truth. To have a possession of truth is to have an

increase in the life of reason (Wade 69-71).
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The problem of knowledge for Aqﬁiﬁas includes 'miﬁd
Lnd body‘as really distinct realities. Mind is different
from the external world. As one commeﬁtaﬁor puts it,
"Mind is more than an organ of behavior; it 1is the
spiritual faculty by which we come to know the essence
of all ‘things" (O'Hara 26). Mind strives to know the
worla, not to act upon it. To know is itsélf'the primary
act of the intellect; everything practical ié not primary
but - secondary in intellectual life. :Because Goa-'isA
Intellect and the world is intelligible, the perfection’
of our intellect 1is our participation and imitation of,
God both as knower and as lover of creation. Mind should
never be belittled to a»“particiéative response in social
laffairs" but should be elevated as interpfetér' of all
réality. Wwhen the mind has its place as interpreter Cf'
reality, man's approach to life is greatly altéred (26).
The . origin, nature, and destiny of man according
to Aquinas is best deséribedA‘by saying man 1is created

in the image and likeness of God. Man is considered a

little less than the angels. Soul is what gives man its
diverse operations. As‘a.rational animél, man's destiny
is to know, to love, and to serve God (O'Hara 28). Thus,

religion has an impoftant: place in -fulfilling man's
destiny. Science does too. The firmly established truths
found by science will. -never come: into conflict with

religion since truth comes from the same source. Religion

and science are not‘~the' antithesis of ' one another but
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instead work together in wunderstanding reality (O'Hara
31).' Aquinas holds that contemplation of the whole of
reality makes accessible the ultimate principles and ends
which direct activity.  0O'Hara 'states, "Accepting then
the truth of God's egistencé, it follows that all earthly
happiness finds its‘»highest meaning in. so far as it is
well ordered_Ain- reférence to what is God's will. és
-manifested by -reéson‘ énd revelation" (35). .Instruction
and reflection assist in man's understanding of.the Divine

will.
III. Aquinas' Theory of Education

-‘The ideal of iife'inevitably affects the theory and
ideal ofAeducétion; -The'theory of education fof Aquinas
includes God} fhe pupil, and the teacher. - St. Thomas
speaks of the teaching-learning situation as a.cooperative
act between ’the three efficient causes just mentioned.
Téaching and learning have a sacred stafus since God is
cérrying opt His providential plan for man 'through the
teachér and pupil. Of course, this requires the teacher
and pupil to cooperate with Divine providence. The
efficient causés of learning- God, pupil, and Ateacher~‘
are different since their preciée ‘roles are different
(Gulley 113).

For whatever occurs, man's intelligéncé demands .a

cause. The action of an efficient cause 1is explainable
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by the final‘c;uge. 'Thg“ffﬁél'ééuéé'moves the efficient
éause heref andx now. Aqﬁinas héé ,finality permeate
eVerything‘whicﬁ!énforces §Smé weightyrcohclusions (Gulley
.9).. This finaliﬁglgémés;from uﬁdéréfénding God as Creator |
of ‘the intélligible wo:id; A\All men aré perfected by|
aligning themééivés " to jtﬁeifrlffinal enﬂ{ It is.
participatingvand imitating God through knowing and loving
Him and His creation that leads one to his final end which|
is God Himself. What gives direction to all activity
is’the final cause. Man's last énd, God, is;intimately
conhécted"with the whole work .- of education. It Vis
absolutely necessary toy bend education to én end. The
reason educgtién today 1is full of confusion 'and chaos
is because it neglects a final cause to give education
direction. The direction that is necessary in the
téaching—learniﬁg situation comes _frém a fiﬁal cause
(Gulley 11).

" Efficient causality .concerns itself with productivity.
Iﬁ is the action in making the thing what it is. ~The
aqtidn cf a person Vbrings about an effect on another.
God:is the pfimafy efficient cause needing no help frém
anyone elée.  The teépher functions as an indispepsable
mover by brihging the intellect’ from potentiality:.td
aéﬁuality. God uses secondary -causes  to’.help produce
the whole effect (Gulley 27). Gulléy statés, “Education
is ‘aqtivity manifestly aimed at changing an;_individual

and leading him to certain goals. It must be guided in
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that activity by the end which the First cause has in
creating" (29). |

Education involves changes, and those changes are
brought forth .by causes. Aguinas believes everything
man does 1is involved in the cause-effect relationship.
The main concern is with efficiéht causality. The effect
produced by the teaching;leérning situation is the new
knowledge of the learner. St. Thomas demonstrates what
is . involved in the teaching—iearning‘ situation from the
standpoint of efficién@ causality. God -as first cause,
pupil as principal cauée; and teaéﬁer as instrumental
cause will be explored (Gulley 245;

Aguinas of coutse holds ﬁhat the«?irst Cause of all
being is God. God is the,effi?ieng cause of the pupil's
learning becaﬁsg He is&the_contiﬁuaL_cause of all things
as creator (Gulley 27). - Man's‘fifét céﬁse and final end
are God. Man is directed toward God. Thus, to understand
God 1is the end of the intellectual creature. The
intelligibility of being demands God to be the Alpha;
the intelligibility of action deménds God to be the Omega
{Gulley 31).

The providence of God is his constant action and
preservation of all beings in existence (Gulley 33).
Notions of Divine providence help understand a Scholastic
philosophy df education. First, Divine providence extends
tq all creation.’ The explanation for physical evil and

suffering can be understood only in an accidental way
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for a 'higheridgood. SeCond, the freedom. of oﬁr actions
is(safeguérdedtkﬁr{bivine providence; Third, God governs
the lower creation 'by;‘means of his Divine providence
throuéh  ﬁheA_hiéhér; ‘“Thus God communicated the worth of
. causalify (Gﬁlléy 38). God foreseesvand foreordains every
detail of :fhé‘ created world. The effécts of Divine
prd?idenéei afé;’éﬁateé. clearly'.by Gulley, "God by moving
all .creatgres‘ toward Himself as their ultimate end,
éfoéﬁces ‘in eéch 6f Athem, according to its own nature,
a reflection of, or participation in, " His own Essential
Goodngss" {(41). The effects of Divine providence include
the conservation of the good and the moving forward of
thingé‘to the good:

Aquinas' understanding of God as an all creative
land all loving Cause actively‘rdesiéning andA influencing
the nworid eQe:y moment 1is foreign to modern _thought.
It is as tﬁcugh modern man denies or ignorés God's
providence in orderv to take full credit for evérything.
Atheists have: héd an ehormous impact on the philosophy
of gducation; American educatidﬁ can be largely traced
back to the deists nurtured by empificists which has caused
people to forget Divine providence (Gulley 34-35).

Divine providence has an implicatioﬁ for educatign.
It does not miss a detail of a,child‘s growth to an adult.
God uses intermediaries,- namely parents and teachers,
as _ihstruments in His providence. Aguinas holds that

the order of things is such that. certain human beings’
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are governed and directed by certain other human beings
(Gulley 49). Parents and teachers are coopératofs in
the divine order. Gulley states, "Since the natural agent
acts only by the power of God in which it participates,
and sinée the effect which it produces is due primarily
and chiefly to God, God operated in the operation of every
nafural agent as -a principal cause in an instrumental
[cause™ - (54). |

‘ Some things are -:more ihtelligible than others to
the human mind;: Théfe aré'twq ways in which man gains
‘knowiédgé L of” thi@ds thgt are unintelligible.'to him
immediatéLf. One“iSEby intellectual light and'the other
is_ b§ selfeViden£>a§rimary concepts. Man's nature is
endowed with alknowledge éf-first principlés. They are
effortlessly knéwn ‘ihtuitively. All that is necessary
is a simpleg'igspectibn pf them (Gulley 58).

God causeg ﬁ%ﬁ”s khowledge.A The soul has been given|
intellectual 1light and the first principles says St.
-Thomas. Now the naturally known principles which are
received by mén.are given b& God. What arises from the
certainty of" principles is the entire cértainty of
sciéntific knowledge. The reason for sométhing beiﬁg
known with certainty is tﬁe light of reason given to ﬁan
by >God. God wuses the 1light of réason 'tQ spéak to us.
The more docile man is to the ligh£-given him, the more
man is able to grow in truth. God becomes more evident

in everYthing (Gulley 60). Because God speaks to 'ﬁs
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through the light~of reason,. it’can be said that He alone
teaches pr1nc1pally and 1nter10rly. All knowledge gained
through human .teachlng ‘ dependent on the possession
of intellectgai liéhtggiVen'by:God.’ God ié the principal
teacher while the huﬁanfteeeher is Eis'insfrument (Gulley.
61). | | | |

God as princiéai ffeecher* is- operative through. the
glfts of the Holy Splrlt ‘as’ well as by natural reason.
It needs to be clear that the glfts do not supplant the
natural human reason in its quest for knowledge‘and truth.
Rather, the gifts facilitate natural leerning both
negatively and‘positively. Negatively, the gifts protect
the mind from érror by a connection of the natural truths
to the supernatural. Positi?el?, the gifts foster a
syﬁthetic, hermonious understanding of reality. The
supernafural and natural truths become integrated (Gulley
63). The gifts offer a more precise picture of God's
efficient causality in education.

Truth that would otﬁerwise be closed to-man is gained
by the added 1light of faith and the gifts of the Holy:‘
Spirit. Gulley quotes the definition of faith given by
the: Vatican‘ Council, ";;a sﬁpernatural virtue, whereby
inspired and assisted by the grace of God, we believe
that the things which He has reveeled are true; not because
the intrinsic truth of the things is plainly perceived
by the natural light of reason but because of the authority

of God Himself" (65). Faith does presuppoee. natural
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knowledge. This virtue trusts in an authentic authority
for the truth revealed. Faith does need the intellectual
gifts to supplement it. In conclusion, God communicates
all knowledge since He is the author of truth. God teaches
principally and interiorly.

The pupil is an efficient cause of his own knowledge.
There is knowledge that is acquired by discovery; in this
case a teacher is not necessary. At the level of secondary
causes the learner becomes the total cause of his knowledge
and not the partial cause.. Because of Divine causality
no one is the total cduée of his kngwledge. Discovery
is an active process whereby the 'mind deals with the things
the senses has presénfé& it. Becausenof first principles
of knowledge, the mind haé something to work with to make
sense of the world (Wade 77). St. Thbmas states, "For
certain seeds of knowledgé ére—éxist in us,‘namely; the
first concepts of understanding, which by the light of
the agent intelleét are immediately‘ kﬁbwn through the
speciesvabstracted from sensible things" (Aquinas 82).

Learning through instruction is similar to that of
discovery since it follows the samé steps in the learning
process as discovery. The teacher suppliéé the necessary
material and presents it in an intelligible order from
principle to conclusion. The pupil then forms phantasms
which the intellect can make sense of (Wade 80). The
way the teacher received his knowledge is the way it needs

to be taught. This can be understood by the cause-effect




Thompson . 11

_relafionship. " An analogy -that_ St. Thomas uses in|
describihg'théfﬁearning.proqess'is as fdllqws:'. R
Y;The%éfbre, as thére.are two ways of beiﬁg cured,
£Ha£:i§;.eitﬁer_through the activity of unaided
N  patufe or by nature with the aid of medicine,
'SOLAlgoiéﬁere afe twé wayszbf-acquiring
'  EnQWiédge. " In cne way, natural réasoh by itself
 fedcﬁes know;edée of annoWn things} And this

'“Way;is:Calied.discovery; in another way, when

G

lEOmé‘oﬁe else aids the learner's hatural reason,
iéhéfﬁﬁié‘i§:c§lled leérning by instruction.
(Aquinas 83) | “
Thejteacher israh efficient-caﬁse.of learning. Man
|can know_manf things by means of diséoVery siﬁce_he'is
‘lequipped by.(kxi to know reality, yet it would ieave the
pupil intellectually impoverished if this is the only
way of learning. By theAassistanceséf others,.mah gains
knowledée mofeb brofoundlyA and extensively. 'isolatioﬁ
and\diséoverY'are-valid ways of ‘learning butlthe,procesg
is thén times slowed down. A _teacher who fﬁiiy’ knows
his.subject“and‘cén commﬁnicate it well'doés much to speed
the process 6fllearning (Wade 72—73)%: |
‘ The principle;task Qf,the teacher - is to aid the pubii
to undefstand:reality or tO'know:it better. ‘Prefexisting
knowledge beginﬁing wifh firstlprihcibles is the foﬁﬁdatioﬁ

for all teaching. Man can mofe .eésily 'attain ‘his end

by being taﬁght truth.. The pupil ié aided in intellectual
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assents with the help of a teacher (Wade 81-82).
Consequently, teachers = have an active role as an
instrumental cause of learning.. The human teacher is
most valuable to God in achieving constant increase of
knowledge. The pupil's perfection of his own rational
nature depends on the degree ’of his docility and
intellectual work. Simultaneously, the infinite truth
of God is comprehended a little bit more, >and man 1is a

little closer to his end (Gulley 82).
'IV. Aquinas' Ideal of Education

The idealfof‘edﬁcétion fof Aquinas and the Scholastics
has God as the ultimate end. Education needs to cooperate
with God's wuniversal order. Philosophy - concerned with
knowiné fhe universal oréer énd its impésition upon man
sets the framework for Aquinas' ideal of education (Wade
85). O'Hara states, "I,t,."is from the recognition of the
knﬁwiedge, duties, and principles flowing from a study
of the wuniversal order that the counter processes of
individualization and socialization ‘are to be guided"
(65). Religion has a role in that it confirmsAand extends
what philosophy finds. Every tendency, impulse, and desife
needs disciplining. The pattérn of disciéline is
established by religion‘and a study of the universal order.

This understandingAaccepts an objective criterion by which

the intellectual and moral order have fixed ultimate goals.
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God creates an intelligible world, and ﬁan's faculty of
inteilecf is aesigned ?oAbéhold and follow,tﬁis objective
ihtelligible "order. _ Thﬁg the spiritual nature of man
is affirmed, and‘ théﬁEtfuths that  come from supernatural
religion are'hndé;stoodlas spiritual-- perfections of which
man ié by his néfure inéapable:-'Thése fundamental truths
set up an ideéal that guides the social institutions witlh.in

which individual action takes place (O'Hara 67).
V. Principles and Practices-of Education for Aquinas

Educatién is a preparation for 1life. It is not
indbctrination bﬁt rather 1is Dbased on-v self—evident
principles implanted Dby God. Education is "truth
centered," nét’ﬁchild centered". The teacher is a .dynamic
factor and does not just merely stimulatel the mind but
rather passes on knowledge of reality. Also thglteacher
is considered a coadjutor of God, teaching exteriorly

as God teaches interiorly (Wade 82-83).
VI. Dewey's Ideal of Life

As a leader of Pragmatism, Dewey reacts rather
intehsely against any philosophical thought that is
intellectualistic, as Thomism is. Dewey espouses ‘a

philosophy that is broadly practical and emerged from

 felt difficulties arising from the social environment.
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This new philosophy is mandated by modern developments.
Radical changes have occurred politically, scientifically,
and industrially. Dewey believes these radical changes
need a radical new ideal of life so as to keep up with
all the changes. He holds that philosophy apart from
environmental data tends to become meaningless. For Dewey,
speculative knowledge 1is worthless since there 1is no
creator. The only thing left for hinlnis a philosophy
based on man's need to adapt to the world by'.means of
practical intelligence. His :phiLOSOphy céncerns, itself
with effects and pays little ‘attention to causes. It
strives for immediate gonséqﬁences ~in prac£ice over
beginnings ‘and ultimafé ends (Dewéy; Democracy 386).
Because Dewey's iaeal of lifé ceﬁtérs 'around activity,
progress, and the praétiéal( he favors a democratic
society. Democracy - allows for: équal opportunity and
development advocating érbgress and chénge (O'Héra 12).
Dewey's philosophy‘cén be'Clasgified as a Naturalism
which accepts evolution as the explanation for all of
life. The world for him is not created‘ because there

is no Creator. Also there is no spiritual world and no

soul. Nor 1s. there free will. Dewey's psychology is
behaviorist. His 1ideal of 1life definitely excludes
objective value and final ends. He 1is a process

philosopher for whom all striving is not for natural
perfection but for the solution of a pressing problem,

not -for an ultimate end but for an "end in view" (Dewey,
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Sources %5).

The proyincev of philoeophy for ' Dewey ié ‘pragmatic,
in‘that, it'is primariiy practicai' Its sbecial ﬁission
is to apply practical solutlons to the problems. of men,
it concerns human needs ~and adaptlve responses.i O Hara.
states Dewey s}>§in1; of ;phllosephy, "For it regards
exnerlence ‘ ns E;thef only \reelity, and’ expetienee is
characterlzed- espe01ally by chan@e" (14). Everything
1e.chang1ng and partlcular. ALl thinge are in-a conditien
of - becomlng.' Evolutlon has its place as things evoive

”for the better (Dewey, Experience 30).

v@he' 1ntellect becomes the serﬁant of the ’senses.
Seienge .delnates . as ' Dewey subordinates epecnlative
activity to practical’ activity.v Science literally takes
|the place of-philosophy. »E?erything is an active process
of - experienee' and expet1mentat10n.~ For Dewey freedom
meens érowth' which comes through bhange gbvernedAiby
experience (Dewey, Sources 77). | ‘
 Dewey's epistemoiogy -offers hiS'.solutienhtx> all of
humen life. - Any flnlshed loglcal systems, metaphyéics,-
‘or: absolutlstlc preoccupatlons have no place. The only
knowledge man cen have is ongo;ng _and changlng. Truth
is only 1nstrumentel and is cenStantly Ehanging with
'pefsgns, times, and places; JThe Vbutcome'vdetermines 'the
vaiue of knowledge ‘(Hendlin, 39).- .In Dewey's praématie
epistemology,. , everything is ‘relativistic .and

individualistic. Man becomes the measure  of all things.
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Its counterpart is found in educational theory summed
‘up in his slogan, "learning by doing“ (O'Hara 21).

The origin, nature, and destiny of man.canvbe captured
by understanding evolution as the sole cauéé for man's
existence. Man is. the most advanced anima.lv.cAJrganism°
A spiritual soul means nothing to Dewey because it can't
be proved éxperimentally. The conception of human nature
for Dewey is the ongoing process of activity. Any destiny
man has 1s earthly. THe highest good to‘strive for is
a contribution to society at least édual to or more than
lwhat anvindividﬁalgfeqeives from society (O'Hara 27).

The democratic ideal nurtures Dewey's progressive
movement which  is to 5avé gll the people cooperate freely
and fully while breaking down -all barriers that hinders
this cooperétién.k -AnYoné‘ and everyone can contribute.
Change and hét cshfprmity is the democratic brder.
Becauseléfkﬁhis'there.is no hierarchy of values or g;ods.
The highest.gébd ié the pfoééés of growth élone; theionly
goods are tﬁgég Whiéh‘ céntribute to growth (Déwey,

Experienée'BS).' ' R

Fixed princibles do not exist  for Dewey in the
intellectual life, nor are there fixed laws and enas in
the moral lifé.» He gives no consideration to anything
fixed because it_ would be contrary to his evolutionery
and naturalistic philosophy.v O'Hara states, "The true
and the good. are for him e?er in a process of change,

and he rejects any supernatural and transcendent elements
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" [in truth or morality" (33).

VII. Déwey's Theofy of Education j

At the very centérfsé,his theory of eduééfion, Dewey
cépitalizes on change. BeCause>ofuthe changing environment
.ana an ideal of life Eh%t éeﬁéeré 6n activity,'educatidn
ﬁéeds.1x> be Eeﬁféreq;6ﬁ2¢hahge59;:“1éarning by doing_"l
Dewey~cléimé‘edﬁqatiqn'needs ts»b; based upon experiencé
(Handlin 1§); The school \for"Dewey is most. interested
in “how" 'to 'dc;Qébmethiﬁg‘ and pa?sxi;ittlev‘attention to
"what" the subjecf;hatte;;isl‘ ﬁOW~some£hing is done is
‘detéfmined'byAthe\qhild qnd.hié ﬂgéds.' The crucial tesf
in education is how well the pupilnéén adapt to the world,‘
around him (Handlin 47). | |

.‘The subjeét matter for the schools is detérminéd
‘Aby experience and ordiﬁary life. 1Its focus is the chiidfs
immediate needg.' Future goals are ﬁot_the fogus bﬁt rather
learning that follows a sequence of experiences;a'Growth
comeé'from exercising the inteiligende guideé by_experience
and s¢ientific mefhod. Dewey's scﬁool is grounded wholly
on 1eXperienceL and :experimental method. Deﬁey states, 
"But there 1is no way to :disCoVer whatv>is ‘?ﬁofe"truly
. educational' except by the continuation of the educational.
act itself. The discovery is. never made; it is - always

making" (Dewey, Sources 76-77). Education byAits nature

constantly demands more thought or mére;science in déaling
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with new problems.

For Dewey education needs to foster growth and

expansion. It.includes the experimental method of science.
Hypotheses or ideas are to be tested. A collection or
record should be kept of the observations. All learning

needs to be a process of discovery by means of experiment.
The method is what is most important and not ends 'in

themselves. Also, the method is to be grounded in the

empirical sciences (Dewey, Experience 86-87).

The school is oriented toward the needs of the pupil.
It is '"child centered". Education is not a preparation
for the future but rather 1is activity meant to fully
participaté in the present’moment. The pﬁpil's impulses
land desires are to be the spring’ board of activity.
Education is not to be forced upon the studept, but rather
learning should be a naturél-désire-thét comes from within.

This desire forﬁlearning~is to be'nurturedi not hindered

by dictation and authority (Dewey, Experience 70). This
activity is best utilized when the pupillhas the freedom
to explore his intergst. Basic subjects such as
arithmetic, geogréphy,':and English need to be learned
by means of continual reconstruction ofA the experiences
of the stﬁdent.‘ From here the student can give his
attention to broader topics that are more meaningful to
the student. The ability to think through real problems

is the whole of education (Handlin 44).

For Dewey the school that truly is oriented to the
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needs of the studenﬁ requires. little if no external
discipline. This is tfue since S£udents woﬁld be actively
erigaged in their studies. Freedom to move about would
be allowed since order would come from within the stﬁdents.
Discipline wouldn't disappear but rather ‘would come from
within the pupil, and no policing would beA necessary
(Handlin:45i5' Along with internal discipline and natural
developmént,‘“culture and social efficiency are prized
ns A ﬁb;al purpose - of educatipn. Handlin states, “From
theHQéry start therefo;e the child woula become acquainted
uéit:-‘h';_-and_bt.hi‘:ough his 1life learn ever better, the
reiationshiﬁlbf ‘knowledge to conduct. That was the most
wd;thy fuﬁCtiqn‘of hiS'séhooling“ (45).

?.Tﬁelteacher's ihfiﬁence is indirect. Little emphasis
is puthon”tﬁé'teacher accept as a kind"of super§isor or
A éhaéer of;aftitddes and desires. The teacher's brimary
reSponéibility is shaping the environment to be most
conducive to learning (Handlin 43).4 Thé real powér and
éurposes in the school come from the pupils. The teacher
is a concomitant in creating the situation or environment.
Preparation on thé part'of the teacher or a lesson plan

is a treacherous idea since this would divert attention

from experiencé and growth (Dewey, Experience 47-48).

VIII. Dewey's Ideal of Education

‘The ideal of education for Dewey is the very pragmatic
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one -0of social ’efficiency in a ‘democracy. The process
is more important than the outcome of the prdcess. Thé
educational process vis its own end and has no further
end outside itself. What is particular‘and éhanging is
the .aim of pragmatic éducation. .Dewey dreads any fixed
end which is unfitted to his iae% "of democracy (Dewey,
Sources 56).

The indiviaual and social life are strongly emphasized
fof Dewey. Society and the individual afe réciprocally
related. His explanation of the relationshib of the
individual and society is clarified by d'Hafé, "Society
exists for the sake of ihdividuals; individuals must
cohform to socfél.béliéfs,'social aims, and social ideals;
society and individuals are organically related to one
another, sociéﬁy"requiring  the service and -subordination
of inaividuals.,and ap the same time existing to servé'
them" (61),

Pragmatiém‘ does a ;service‘ito societyi by insisting
that the ‘present " p’roblems ‘.ih social ' life be quickly and
efficiently'séiﬁean _The‘neeas of individuals and society
aré met by practicél apéligatiqn; The only guiding element
is the mééns.ofAdoiné.sdméfﬂing for the present situation.
There are no distant ends but. only immediate demands.
Education's purpose involves.continuous changé and‘growth
by means of experience and scienfific method -in order

to adapt to the immediate necessity (Dewey, Experience

189).
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IX. Principles and Practices of education for Dewey

‘Dewey holds education as ‘a way of 1life and not; a
preparation for life. O'Hara states, "It Ahas» motivated
leafning by‘extoiling activity; and by providing children“
with a multiplicity of éegiééé, it has .encouraged. freer
and fuller intercougse; with - one another and with the
teacher; it hés giorifiea freeddmmand individuality" (82).
Knowiedge is ‘baseq“»op” gmpirical’ data and not ultimate
ends; Education nis ‘§er§ ﬁﬁéh.‘"cﬂild centered." The
teacher's role ié aé.:sﬁpervisor rather . than a dispenser
of knowledge. . The active virtues of initiative,
originality, and résourcefulneSS/are'favored. Progressive
education extols free '”activiﬁy, experience, present
progress, change éﬁd'grgﬁth,.éhdxekpféssion and cultivation

(Dewey, Experience 19-20}.

X. Conclusion in Support of St. Thomas Aduinas

‘Dewey's ideai of life betrays a limited understanding
of reality and thus cénnot be considered a philosophy
to include all aspects of reality. The.xnistakes Dewey
makes are found in hié\ epistemoloéy and his athiesm.
[He doesn't account for speculative knowledge which is

to behold the created work of the Creator for its own

sake. @ The fundamental fact that knowledgé exists above
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and beyond science énd experience‘jfs dismissed. O'Hara

states, "This lack is éonsciously felt in Pragmatism;

for it makes all knowledge reducible to sensations and

denies» the cépacity of knowing anything from4 the very
activity of the intellect alone acting upon the data of

sense experience" (23). His epistemology is relativistic

and individualistic restricting him to immediate moral

gnd social difficulties. Questions- about whether there|
is a God or what kind of God could there be or where man
came from or what is man or where is man going are stopped
short of' being answered for Dewey Dbecause of his

epistemology’(O'Hara 20).

Science 1is not’ the whole of knowledge but only a
part. No doubt science hés.énriched human life, but to
say it is the totality of all vman .can know is clearly
false.. JScience'can know‘the éffects,.but what about the
causes? The real;ty ~of . ~causes. ’i;; almbst‘ completely
dismissed. | k

A philosopﬁy of eduéétipﬁm ﬁeeds to é%aluate human
experience and then .d;sédvér"valuesJAthat' are most
significant in hﬁman 'pfégfgésl A' sound philosophy = of
education is necessary to determipgfeducapional ijectives.
The. expefimental ﬁethéd."is ﬁotiwiégélf sufficient in
determining the objectives of the school. Dewey ‘treats‘
the ultimate objectives as a scientific problem. However,

scientific method cannot determine the  objectives

themselves (Q'Hara 19).
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St. Thomas Aquinas' ideal of life accounts for both‘
causes and | effects. An intelligent God and His
intelligible creation afe real. An attempt to understand
the created universe for its own sake makes man more like
his Creator. A comprehensive view of life gives definite,
stable, and set truths. vHis philosophy of education is
capable of determining objectives. O'Hara states, "Without
well established principles and ideals from which action
is to proceed, individual life is at the mercy of whims,
caprices, impulses, and social 1life ' is disturbed and
troubled by the agitations, propaganda, and vagaries of
all"éorts of fanciful theorists" (24-25). Dewey's ideal
of life is nearsighted while misunderstanding the function,
nature, and province of man's intellect.

Dewey holds that nothing is but 1is ever becoming,
henée the emphasis on chaﬁge‘and growth through expérience
and experiment in his theory of ‘education. O'Hara states,
"His books abound in excursions into its "how," almost
wholly neglectful of ifé "what" and of its end results"
(42). To base a philosophy of education on Experimentalism
is wrongheaded sihce_ there is mdré than just experiment
and ‘scientific method. Cleariy. the fécts of experiment
are to be accepted but notuas the‘whole picture. Knowledge
can. be gained in other ways than scientifié method.

A total view of reality given by Aquinas gives more

to the ideal of '"social efficiency in a democracy". It

becomes more meaningful, more abiding, and more secure.
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Activity becomes directed so as to make it reasonable
with "less wanton ~acti§ity. The "péssive" virtues have
a'place. For Dewey evérything.is activity, and virtues
such as initiative and inventiveness are praised. He
thinks the '"passive" wvirtues such as self-control,
obediénce, submission,w self—sacrifice;l self-restraint,
hnd humility are a hindrance to activify‘and the "social
effiéiency in a democracy." Aquinas thinks differently.
éocial efficiency is not hindered but is aided by the
'passive" virtues (O'Hara 70).
A stable and fixed ideal of life sets up goéls that
hre attainéblé; ., Human energy becomes organized toward
these goéis.“‘It establishes.no limit to activity as Dewey
might Eﬁink but ' rather directs activity into the proper
chaﬁnels. O'Bara‘éﬁates'this clearly:.
| Paraéﬁxicﬁljas.it may seem, a fixed ideal of
:péfﬁeéﬁion becomes the most flexible of ideals
. In democrat;c sociéty, the citizen who obeys
just laws_ié fhe oﬁe who ié really free in the
expressions of hisnpersonaiityf He places no
"resﬁ:aining'fofce on'his life by immorai or
injudicious interferenceAwith the person,
property, or life of another. By recognizing
basal claims of others, he secures for himself
the greatest leeway of f:eedom. - Binding himself,

he feally releases himself for activity. (74)

Dewey's major contribution to education is his plea
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for the cause of the child. The needs and the interests
vof the child are the departure points for the educational
pursuit. Dewey does contribute to  education up to this
point. However, his emphasis upon childhood neglects
fthe value of adult life. To claim that the cause of the
Achild is the whole aim of education 1is to utter a
half-truth. Education may start with the child, but only
an ideal of 1life 1like Aquinas' can adequately give
necessary direction (O'Hara 79).

To advocate pupil activity: is wvaluable, but it is
absolutely esséntial to specify the ideals the teacher
should have so to not waste the valuable time and energy
of the pupil. Education built upon the uneducated child's
natural inclinations and aptitudes is 1like building a
large strﬁcture on shifting sgnds. Pupil's need ideals
to give direction to their action,. and teachers need to
provide them (O'ﬁara 83,85). The’pupil's Judgment needs
the constant forma?ioni given by the teacher. The human
race hasvlearned much ovér the years by trial and error,
and it would make 1ittle;sense to have the pupil go through
all that wunnecessary 1abor. It would also be futile.
The child alone_cannot discover the most efficient habits
and the mést~valuable knéwiedée. The pupil must at least
initially accept knoWiedge uncritically given by a credible
teacher in,Aorde; ‘to ‘qdequafely meet the demands of a

complex life. It is important to encourage individual

thinking but not without guidance. Individual and social
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security are better furthered with an appreciation of
the whole of life (O'Hara 100).

.For Aguinas education needs to be a preparation for
life as well as participation in 1life. The "passive"
and active virtues are both necéssary. O'Hara states,
"The necessiﬁy of the former set of virtues arises from
the candid acknowledgment of the dual nature of man, and
from thé uniﬁpeachable inteérity of the body of principles
a full view of 1life affords"™ (100). The management of
any school or. ideal home requires obedience,. hﬁmility,
and submission as virtues possessed by the pupil or child.
This view can be traced ultimately to God's will which
man's reason tries to make sense of continuousiy. Progress
‘land growth and change in 1life and education are goods
only within the aim of more fully understahding God's

ultimate purpose.
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