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INTRODUCTION

St. Augustine's De Magistro is a short and relatively minor work
among his treatises, However, it became an influential work in the
Middle Ages, for it was made the subject of discussion and commentary.
In our day, too, it has been studied as a possible source of truth in

philosophy and in discussions of problems concerning the value of a lan=

guage.1

St. Augustine wrote this dialogue at Tagaste, Africa in 389. The
conversation with Adeedatus his son is an actual report.2 Because of the
literary genre used, that is, dialogue, the work appears as a leisurely
discussion between Augustine and his son, Adeodatus. His work in compo-
sition is, then quite different from St. Thomas' De Magisire.

St. Thomas wrote his work, Truth, during the years 1256-1259 while

he served his first term as professor at the University of Paris. The

Teacher which is an integral section of Truth, is composed in the special
genre that is called the Disputed Question.3 This work is much shorter,
more compact, yel more comprehensive in thoughit than Augustine's treatise.
Each article consists of at least four parts: 1) difficulties; 2) argu-
ments to the contrary; 3) reply; 4) answers to difficulties.

The purpose in comparing St. Augustine to St. Thomas lies primarily
in what Etienne Gilson‘has stated about history and philosophers; "This

history should convey to its readers an invitation to establish personal




2.
contact with at 1eas£ three main schodls of thought which no Christian
philosopher can afford to ignore. Augustine...Thomas Aquinas...Duns
Scotus, "

.More specifically, the reason for this comparisén: lies in the fact
that these two great men wrote their work about the Teacher with the same’
purpose of trying.to set forth a doctrine of teaching and learning.
Because the doctrine of the two men are significant, a comparison of . their
doctrine should lead one to a “personal contact® with their thought.

Since each author's approach add style are so different--Augustine
uses dialogue and Thomas uses syllogistic propesitions--the procedure of
this thesis will be, first, to set the doctrine of each in a shoft sunmary.
Then a detailed analysis of Augusiine's doctrine on teaching will be

given. In the next chapter, a2 comparison of St. Thomas to St. Augustine

is made, Then, the conclusions will be given.




CHAPTER I
The De Magistro of "St. Augustine in Outline

St. Augustine's Task in De Magistro is to show the necessity of
positing the doctrine of divine illumination. Since man's intellect is
incapable of grasping the nature of known objects, man must rely on God
for all knowledge. Augusiine's reason for positing "illumination" arises
from his explanation of the cause and guarantee of the truth of man's Judg-
ments, Augustine's approach to his thesis is focused upon the derivation
of ideas from the mere sight of things and from the sounds of words, These:
preliminaries prepare the path for the position that words do not give
absolute certainty. When the Saint introdices the doctrine of "light®
and "teacher®, it is in relation to this problem of truth and cdrtainty.

Augustine's interesi in the derivation of ideas from words an@ things
is the starting point offthe De Magistro. He therefore begins by expiaining
the purpose of speech., This purpose, he says, can be twofold: to teach
or to remind.. Even mental prayer serves to remind "since the memory in
which the words inhere, by recalling them, brings to mind the realities
themselves, of which the words are signs."1

By stating that words are signs even in prayer, Augustine then shows
that’man‘can only learn the meaning of words through words. He, howewery
allows an exception in this general rule: although words are signs of

the existent, words may also signify a thihg that does not exist, because
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they can "signify some state of the mind when it sees not reality."?

With this introduction, St. Augustine has formulated a pfovisional
proposition that nothing can be made known without a sign. He makes an ex-
ception in case of actions., If a peréon, vhile waking, is asked what walk-
ing is, don walking of itself answer the question? Augustine answers nega-
tively, but"if he does not ask while we are actualiy doing them[@alking], We
can by doing it after he puts this guestion, show what he is asking about,
by means ofithe reality itself, rather than by a sign.3

After showing that reality can be manifested by performing the reality
after inquiry, Augustine, then, introduces.r the other problem whether or
not signs can be manifested by signs. ©Signs, he concludes, can be
manifested either by the same signs, as for example when one says “gesture!
=--for the thing signified by this Wérd is 5till a sign;  or by different
signs, as for example when one says "stone%--for the word is a sign, but
what is signified is not a sign. Signs, then, are those things which
signify anything. Words are included among signs; “althought every word
is a sign, not every sign is a word.“4 Signs also include themselvés in
the things they signify, as for example, "when we say !'sign'%, that signi-
fies not only other signs, whatever they are, but aiso itself; for it is
a word, and all words are certainly signs.“5

If signs signify themselves as well as other signs, Augustine con-
cludes that all words are nouns., His reason is based on the argument that
if one can say %2 noun is that by which anything is named,® all wofds must

be nouns.® He then classifies signs into four categories, namely, signs

which signify themselves; signs with reciprocal signification; signs whose
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range of signification applies also to another; and signs whose sole
difference lies in their sound.7‘ From this detailed treatment of signs,
Augustine stresses the importance of directing the attention of signs to
the realities signified, This study of signs as such, as it was said, is
a necessary preliminary to the certainty ofwords,

Augustine now raises the critical problem of the validity of words
and of knowledge in relation bo reality. Augustine evaluates reality as
follows: M"Knowledge or realities which are signified, even though it may
not be superior to the gnowledge of signs, is at all event superior to
the signs themselves.“g Because of caﬁse and effect, he concludes that
words themselves are not sufficient to cause knowledge of the realities in
man, It then follows that teaching and signifying are different things, for
Yye give signs in order to teach, but do not teach in order to give signsio
Teaching by means of signs is usually necessary although some people can
be taught certain things without signs.10

St. Augustine now approaches the burden of his work in his first
definite proposition. He states that a sign does not teach, for "when a
sign is presented to me, if it finds me ignorant: of the reality of which
it is a sign, it cannot teach me anything."!! Only by seeing the reality
does one learn the sign. Man cannot understand the spoken words, for he can
only hear them. The .‘sound is not perceived by means of the signs, but by"
the fact that it strikes the ear., "We learn the signification, however, by
seeing the reality which is signified."12

If man can only hear the spoken word and can understand reality by

sight only, the purpose of words, therefore, are to‘direct the attention
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of the listener to what is being said. As a result, words do not teach man
reality. Only after the redlity is known, does one Rpow the word and its
meaning. "Words possess only sufficient efficacy to remiénd us in order that
we may seek things, but not to exhibit the things so that we may know them?3
The only possible conclusion for Augustine must inevitably follow,.

St. Augustine, therefore, presents his conclusion in his second prop-
osition: even words are not the reason for our attaining truth., To reach
truth, God must be the only teacher of man since mén cannot teach one anothe:
WRegarding, however, all those things which we understand, it is not a
speaker who utters sopnds exteriorly whom we consult, but it is truth that
presides within, over the mind itself n1¥

Since God is the true teacher, the function of words can only admonish
or prompt man to seek the truth within himself. PFurthermore, words can only
represent ideas and questions which are so put to man as to correspond to
his capacity for interior learning,!”

Augustine has based the De Magistro upon the extensive .analysis .
of signs and their import. He wants to emphasize the necessity of susing
signs as well as their inadequacy, at least so far as the truth and certaint
of our knowledge are concerned. St. §ugustine proves that words of themselw
cannot make man see the intelligible realities within the mind., Only the
power and wisdom of God can bring this manifestation about. ®"Again, as
physical light:is necessary that we may perceive corporeal realities, so

the divine wisdom must illumine the human mind."!6

£

W
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CHAPTER IT
The De Magistiro of St. Thomas in Cutline
St. Thomas begins with the question whether man can be called a
teacher or only .God alone. His approach to the queétion is straight-
forward. He leaves no doubt that not only God but man as well can be =
called a teacher,
St. Thomas states his position regarding teaching as follows:
To teach implies the perfeét activity of knowledge
in the Leacher, The teacher must have the know-
ledge that he is to impart to another explicitly
and perfectly, as .it is to be received in the one
who is learning through instruction,
Teaching, he says, is not a transfer nor transfusion of knowledge; neither
does it primarily deal with the presentation of symbols or signs. However,
teaching produces learning that is entirely the person's self activity.
Learning ishot thereforelthe passive reception of intruction and assertions
offthe teacher. The teacher is merely.an extrinsic.proximate agent? or is
the mediate cause of kwowledge. "In the pupil, the intelligible forms of
which knowledge received through is constituted are caused directly by the
agent intellect and mediately by the one who teaches. "3
St. Thomas gives two ways in acéuiring knoitledge., First, whenever the
natural reason of man reaches knowledge of unknown things, this process
is called discovery. In the second way, whenever one aids a: learner's

natural reason, this process is called instruction.% However, man can learn

by himself, for "throﬁgh the light of reason implanted in him and without
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the help of another's instruction, one can undoubtedly acquiie knowledge

" of many things he does not know."? St, Thomas notes that man cannot be -

called his own teacher nor be said to teach himself from his own personal
discovery. M"In a sense, one can be a cause of his own knowledge, but he
cannot be called his own teacher or be said to teach himself.“6

411 knowledge proceeds from previous knowledge. The reason is that
man must intrepret: signs if he is to know. When he comesfto a conclusion,
he must know beforehand what the subject and predicate are,’

For certain seeds of knowledge pre-exist in us, namely,
the first conceptspf understanding. These are either
complex assertions; or simple, as the notions of being,
of the one, and so on which the understadding grasps
immediately.8 '

The method of acquiring knowledge is through the means of the internal
principles and these principles are the active causes‘of the forthcoming
knowledgé. Therefore, a conclusion is contained in certain seminal prine.
ciples, for man learns by being led from general principles and notions
of the mind to the actual knowledge of particular things.?

Because of self-.evident principles, St, Thomas states that man can
know with ceftitude. He says: "For from these self-evident printiples he
realizes that what neceséarily follows from them is to be held with
certitude, and what is contrary to them is to be rejected completely."1o

For the learner to know with certitude, the knowledge to be acquired
through the internal principles, and which exists potentially in the

learner, must be raised from potency into act by the process of teaching.

It is brought to actuality from this state or potency through a proximate
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external agent.11 Consequently, the knowledge of the teacher is not the
same as the pupil, nor is knowlédge itself a passive potentiality. The
knowledge pre-exists in the active sense fiér "otherwise man would not be
able to acquire knowledge independently."12 The potentiality is raised
to act through sensible signs, "which are received in the sensitive
faculty and it uses these intelligible forms to produce in itseif
scientific knowledge. For the signs are not the proximate effieient
cause of knowledge, but reason is...“13

In conclusion, St. Thomas has based the De Magistro upon self-
evident principles, and from which principles he proves that man is also
a teacher, MMan can truly be called a true teacher as he teaches the

truth and enlightens the mind,®'*
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CHAPTER III

Analysis from St. Augustine's Viewpoint

St., Augustine's approach to the conclusion that God alone is the
True Teacher is based on man!s incapacity to receive things and external
signs into his own being. By showing that signs do not present reality
to the knower, St, Augustine draws. the conclusion that even words as signs
are not the reason for attaining truth. Not even with words do we teach,
Consequently, God is the only teacher of.man.

Augustine’questions the purpose of speech; he presents two ppssible
reasons for speaking: Maither to teach or to remind others of ourselves."?
An immediate prpblem arises about prayer., The problem can offer some
difficulty, for prayer is not to teach nor is it to remind God of anything.
But the problem is resolved by postulating the nedessity :'of speech in
prayer “to manifest the mind as the priests do, not that God may hear, but
that men may hear and, by being reminded, may with one accord. dedicate °
themselves to Gorl..“3 From this argument Augustine solvesthe function of
speech, for when A

A person strains his mind toward something, although

we utter no sound, yet because we ponder the words
themselves, we do speak within our minds. So too, speech
serves us only to remind since the memory in whichtthe
words inhere, by recalling them, brings to mind the re-
alities themselves, of which the words are signs.

For examplel; the word "nothing", signifying non-existnece, is no




1.
proof for a dénial of signms, because this word "nothing" does &ignify
some state of the mind. Even the word *from" signifies another sign by
which the meaning is reached.5 Therefore worfds do signify something even if
it is a state of the mind.

The next logical question in Augustine's search forthe validity of
words is whether or not any thing can be known without a sign. When the
Latin Word "paries® is pronounced, the reality of that word can be shown
without using any words.6 For example, deaf persons by means of gestures
can communicate mosfof their wishes, and actors can‘enact stories by pan-
tomime, As it was said above, the word "from" can also be communicated by
another sign. It therefore remains that a sign must always be used to
indicate the reality. W“He too, théugh not using a word for a word, will
still be indicating a sign by a sign."7

Avgustine's first argument that man cannot teach through signs begins
with . .the explanation that a person can be taught reality without words.
Augustine asks whether the action of walking signifies the reality when a
person who is walking is asked what walking is. If the teacher walks to
teach what walking is, this is not sufficient to teach the one who asks,
unless some signs is added. The sign must be added because there are
many factors involved in walking which could mislead the learner as to
whether it wadthe substance of the action or to some accident of it., If
the person does not ask while the action is being performed, the action can
be demonstrated after the question,is a'sked.8 Augustinets full argument
against man as a teacher is not completed until he develops his déctrine of

9

the superiority of reality over sign.
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A hint is given of man's incapacity to teach in his explanation of the
word "stone". Augustine agrees that signs are manifested by means of signs,
for by signs onelteaches or brings to mind either the same signs or different
signs. For example, "gesture®" or "letter® signify other signs, but whenever
the word "stone" is used, the word is not 2 sign. "It signifies something,
but what is signfied is not, in turn a sign.“1O

Since a sign is defined as everything which signifies anything, most
words are included under signs. As signs, all nouns are words, and further-
more, all words are nouns. "In fact all the parts of speech are also nouns
because pronouns can be added to them and of all of them, it can be said
that they name something..."!! However their applicability is not ddentical
a word means a sound striking the ear, whereas a noun is a mental resem-
blance, 1%

Augustine concludes this discussign of signs in as much as they
signify other signs by suggesting to Adeodatus that they consider the other
division of signs~-~signs as signifying reality.13

The general topics, such as, the purpose of speech, the value ofvsigns
as signifying other signs, andthe provisional propoSiiion that nothing can
be known withou a sign, have been a prelude to the forthcoming discussion.
The first section however is necessary as the basis for the problems of
teaching through the use of signs,

Augustine then discusses in bhe second section the necessity of

directing attention to the realities themselves as signified, When one

questions what man is, it depends on what is sought by the questioner

whether the answer is an "animal" or a "noun"., The former is said from
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the viewpointcof:the thing which it signifies; the latter from the stand-
point Sf being a éign.14 It should be noted that in the common usage and
meaning, a wofd -is used to signify the reality of the thing, as in the
example of man. It is referred to the réality of man, not to the part of
speech that might be wanted unless otherwise indicated.15

However, the realities signified are to be esteemed more highly than
their signs. "For whatever exists for the sake of something else must
be inferior to that for whose sake it exists’*.16 Knowledge is superior to
a sign, for a sign exists for the sakelof knowledge. For example, knowledge
of "filth", for which the name "filth" has been conceived, is esteemed
more highly than the name itself. It is not true however that the knowledg
of realities is always superior to the knowledge of a sign, for if the name
"£il1th" is preferable to the reality it signifies, so also the :zknowledge
of this name_is-to be preferred to the knowledge of that reality, even thoug
the name itself is inferior to that knowledge.!?

From this stétemant, Augustine is implying that one cannot come
to a knowledge of things through signs, because the knowledge of things
is more exeellent than the knowledge of signs. Since the effect cannot
be more excellent than itsAcause, no one can impart: or teach knowledge to
another, 18

To Augustine, the example of walking and other such actions which show]
the reality itself without signs are sufficient proofs to conclude that some]
people can be taught certain things without signs. He will coneclude, as
will'be seen, by denying entirely thevalidity of signs in the acquisition

of knowledge.

W
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To establish the wvalidity or falsity of signs, Augustine says that
man either knows or does not know the things which a sign represents.
.7 . .For when a sign is presented to me, if it finds me ignorant
of the reality of which it is & sign it cannot teach me
anything; but if it finds me knowing the reality, what
do I learn by means of the signs?“20
For exampleifh man ddes not know what a stoﬁe is, he does not know what the
word: "stone" means. The word is merely a sound until the reality is learne
it is not learned by any signifying, but by seeing the reality. The sign is
‘learned from the thing:: already known instead of the reality being learned
from the s:i.gn.:’zdi If a reality is not known, one cannot learn anything from
the sign. The conclusion follows that man cannot be taught by another,
As Augustine had previously said, the reality is learned, not by any
sighifying, but by seeing it. Since: the two elements in that sign are
the sound andthe signification, a person will certainly-perceive the sound,
but he does not perceive that sound by means of the sign, for the sound only
strikes the ear. The signification is learned only by seeing the reality.
We learn the meaning of the word--that is the signification
that is hidden in the sound--only after the reality it-
self §hich is sign?fied has been recognigedr ?ath?r thgg
perceive that reality by means of such signification.
Augustine's distrust in words now almost amounts to the complete
rejection of words; yet he does trust spoken words, but only in so far as
they serve mereiy to suggest that the person look for realities, The person
learns nothing but the sound and noise oﬂwords.24
The knowledge of reality produces the knowledge of words. When words

are uttered, one either knows or does not know what they signify. If he

knows, he recalls rather than learns, If he does not know, he does not

22|

*
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recall.’’

If however a story isttold, he believes it rather than knows it; for
whatever he understands, he either knows or believes. But he does not know
all he believes. The story can only be believed, because he does not see
the reality itself; consequently he does not learn the story by means
of the'words.z6 )

ﬁhéﬁ ;g;dé are spoken to a listener, the listener does not consult
the speaker for the truth of -what he ﬁnderstands, but the truth within,
which is Christ as the Teacher, This consultation is the Divine Illumina-
tion.27 ’

Augustine's explanation for the proof of the internal light is based
on what has already been presented. Just as one consults light regarding
colors, consults. elements of bodies regarding sensible objects, and con-
sults mind regarding senses, so also one consults truth within himself
throughﬂreasoning regarding the‘objects of his intelligence: through the
realities he learms. Now words have the same:éound for tﬁe person who sees
the object as for the one who does not see it. The seen object is impressed
on the mind and committed to the memory. If the same words are later spoken
to him, he does not learn the reality from the sounds of the words, but only
recognizes and femembers reality from images that had been stored away
within himself., TIf he has had no sense knowledge, i.e., has not seenvtﬁe
realities, he merely believes the words rather than learns from them.28

When a person expresses in speech things which has been perceived by

the intellect and by reason, these things are beheld immediately in the

interior light of Truth. If the listener hears and sees those things
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interiorly, he knows the speaker's words not by the words but by
cbntemplation. 29

If a person should revdrse his stand on a matter by affirming it later
on, "this hapvens by reason of the weakness of hidvision, not permitting
him to consult that light regarding the matter as a whole 3¢ Often
guestioning, which enables a person to see parts of the whole, is also based
on his capacity to learn from the divine illumination.

Augustine again illustrates by example that nothing can be taught by
words. If a pupil is told that wise men are superior to fools, he would
certainly agree. If the teacher would tell hispupil that ™man flies", the
reaction could be either of rejection, of puzzlement, or of belief. The
pupil would of course answer in the negative., Even if he did believe it,
he did not know it; whereas, he knew the first statement about wise men
and fools to be true. He did not learn anything from the teacher, fof the
pupil was unaware of the latter statement, but he did know the former.
Therefore, if the pupil knows it is a false statement, he naturally opposes
it. If he does not know whether it is true, he either believes it, or
expresses an opinion, ofis in doubt. If he knows it is true, he bears wit-
ness to the truth. In none of these cases does he learn.31

The one who on hearing: my words does not know
(emphasis mine) the reality, and the one who knows that what
he has heard is false, andthe one who, if he were asked,
could have answered precisely what was said, demonstrate
that they have learned nothing from by words . 3%
After his treatment of words which do not always reveal the mind of

the Speaker,33 Augustine further develops his doctrine of teaching. Teaching

is not the process of the teacher's thoughts being perceived and grasped by
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the pupils, but teaching is the transfer of the branches of learning by
which the pupils consider within themselves whether what has been said is
true. WFor who would be so absurdly curious as to send his child to school
to learn what the teacher thimks?t3
When words of wisdom and tﬁe science of virtue correspond to what
a pupil realizes within himself to be true, the pupil learns; one should
praise not so much the teacher, as the person i{taught. Man cannot be called
"teadher?, because there is no “time between the time of speaking and the
time of knowing. "“And because they are guick to learn internally following
the prompting of the one who speaks, they think they have learned externally
from the one who was only a prompter,®35
Thus we should no longer merely believe, but also begin
. to understand how truly it has been written on divine
authority that we should not call anyone on earth a

teacher, since 'There is one in heaven who is the
teacher of allt%,3
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CHAPTER IV

Analysis and Comparison from St, Thomas'! Viewpoint

St. "Thomas' view of reality substantially differs with Augustine's
outlook on man, It will be seen in this chapter that Thomas' thought
exceeds Augustine's philosophy of teaching by ddding another factor. Where
Augustine makes Christ the only teacher, Thomas makes man a co-ordinator
in teaching. |

Thomas! explanation .for the acquisition of knowledge primarily lies
in certain seeds of knowledge pre-existing in man, namely thé first concepts
of understanding. These concepts can be either conplex, as for example,
aiioms, or simple, as for example, notions oﬂbeing. It is by the light of
the agent intellect and through"the species which is abstracted from known
sensible things that these concepts are known, 1

Furthermore, from these general principles, conclusions are included
in these seminal principles. Learning means that the "mind is led from these
general notions to actual knowledge of the particualr thing which it knew
previously in general and, as it were, potentially.“z

By the use of Aristotelian terminology, Thomas explains that potency
can be in nétural things either in an active or a passive way. It is active
when an infrinsic principle has enough power to flow into perfect act., An
example of active potency is the natural power within man to restore his
own sick body to health., It is in passive potency, as ii_happens When&the

internal principle does not have enough power to bring it into act.d
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An external agent can therefore help an internal agent to provide the
means by which the internal agent can act when the object is pre-existing
in the active potency. By the use of medicines a doctor can assist the
principle agent (nature) which uses the help (medicine) as instruments for
healing. However, if the object is in passive potency, the external agent
becomes the principle cause f£6r the potency-to-act transitinn.4

In view of what has Jjust been said, knowledge must pre-exist in the
learner as active potency. If knowledge were in passive potency, man would
not be able to learn bﬁ his owm efforis. ‘ |

Through thé light of reason implanted in him and’with-

out the help of another's instruction one can undoubt-

edly acquire knowledge of many things which he does not

know, This is clear with all those who acquire know-

ledge through discovery.5
So Jjust as there are two ways of healing, so also there are two ways to
knowledge:‘ discovery is man's natural reasoning power regcﬁing knowledge
of things previously known to man'’s intellect; instruction is that process
whereby . someone aids the learner's naturzal reason.6

When he stated that knowledge presides within and over the mind
itself, Augustine made knowledge to exist because of the interior light.
However, Thomas states that knowledge arrives from the first principles;
While the knowledge in a learner is in active potency, it is not yet in
conplete actuality, but so to speak, is in the seminal principles: the
universal concepts which the learner knows are the universal seeds of
all forthcoming knowledge. These seminal principles are not developed by

a created power that infuses them into the man, but hhese seminal principles

in a primitive and virtual way can develop into actuality by means of
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activity of created power,7

For example, the forms that pre-exist in matter are in potency only..
They are brought from potenéy to agtuality throughia proximate external
agent, and not only through the First Agent, 8

Thomas suceintly states his position on the acquisition of knowledge
from the internal principles:

Knowledge is acquired by someone through an internal
principle, that which is the active cause of the know-
ledge, that which has the knowledge to be acquired only
partially, that is, in the seminal principles of knows
ledge, which are the general principles,

Thomas treats this acquiéition from the viewpoint of teaeching and
learning. The link between knowledge itself and the transfer of that know-
ledge (teaching) resides in signs and the certitude which is caused by -
the principles.

Teaching implies the perfect activity 6f knowledge in the teacher
who explicitly and perfectly causes knowledge in another through instruct-
ion,10 However what is proposed to another must be included in self-evident
prineiples. If that proposed by the teacher is not included in the prin-
ciples, or a teacher does not make it clear that it is included, the teacher
can not cause knowledge in the pupil; the pupil might be taught only an
opinion or he might only have faith (belief) in the proposed things., St.
Thomas states:

Even this (opinion or faith) is in some way caused by
inborn first principles, for from these self-evident -
principles he realizes that what necessarily follows
from them is to be held with certitude, and that what
is contrary to them is to be rejected completely and

that assent may be given to o6 withheld from whatever
neither follows necessarily from nor is contrary to

self-evident mincigles."1
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Augustine states that there is no scientific knowledge without
certitude, for if it was not scientific knowldedge, it could qnly be an
opinion or belief, since sensible signs cannot produce certitude.12

However, Thomas answers this statement by asserting the certainty
of'scientific knowledge in the principles. This certainty arises from the
certainty of principles, for the conclusions are known with certainty when
they are reduced to the principles. The certéinty is due to the light of
reason implanted within man by God, Teaching from without comes from

man when he reduces conclusions to the prineciples. These conelusions,

however, would not reach the certainty of scientific knowledge unless the

-certainty of the principles to which the conclusions are reduced are within

the person.13

As it now has been seen, to learn from a teacher means the application

of general selfzevident principles to cerbtain definite matters and from thes

to proceed to other particular conclusions; One is a teacher who by signs
shows his pupil the reasoning process which he himself uses, Through this
instrumentality of signs the pupil then arrives at new knowledge by means
of natural reason.

Therefore just as the doctor is said to heal a patient

through the activity of nature, so a man is said to cause

knowledge in another through the activiity of the learmer's

own natural reason, and this is teac?%ng. So, one is szaid

to teach another and be his teacher.

Signs are necessary for the communication between teacher and pupil

because the concepts of the teacher must be conveyed to the learner through

some sign. A teacher, who is a :kind of univacal agent, communicates

knowledge to the pupil in the same way in which he himself has it, - This

Y



http:person.13
http:certitude.12

—’

22,

way proceeds from cause -to effect, By showing certain sensible signs to
the external senses, the teacher brings from potency into act that which
was implicitly contained in the principles. 15

The teaéher does not cause truth in the pupil; instead he causes the
knowledge of the truth in the pupil. Truth in any proposition of a teacher
is true before the pupil knows the knowledge of that truth, since truth does
not depend on the learner's knowledge of it, but on the existence of thingsjE

Although knowledge is ah gccident, teaching is not merely the transfer
of knowledge from teacher to pupil; it is rather the knowledge that arises
in the learner through teaching itself. This new knowledge of the pupil is
similar to the teacher's, because this new knowledge had been raised from
potency to act within the papii.17

Moreover, knowledge is not the mere representation of things in the
soul.18 The fallacy of this argument lies in the failure to see the teacher
as the mediate cause of knowledge, Wheﬁ the teacher sets intelligible thing
before thé pupil, the agent intellect derives the intelligible likenesses
from them and causes them to exist in the possible intellect. Therefore,
the words of the teacher efficiently cause knowledge.19

At this jﬁnction, it has been seen how Thomas! philosophy of teaching
and knowledge differ from Augustine's. However, there are certain areas
which ought to be brought out in a fuller contrast to better understand each
man's position.

Thomas objects to Augustine's position that ﬁcrds of the teacher do
not teach: if a pupil is asked a question, he could cérrectly answer the

problem before the teacher tells him the answer.20 Thomas! proof against

e

o
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23,
this fallacy lies again in the principles. The answer of the pupil refers
to the principles which he already has within himself. Through these prin-
ciples he proceeds to those conclusions which the teacﬂer is teaching him.
It is not the principles that he learns from the teacher but only the con-
clusions,?1

Thomas also answers Augustine's ideas concerning the knowledge of a
stone.,2? Tt is true to a certain degree that one knows beforehand the things
which are taught through signs. Before the meaning of "man®™ is learned,
somethigg about ®man® is xnown beforehand, such as.the meaning of animal, of
substance, or, at least, being as being. What the subject and predicate
are must be known before the conclusion is taught. It is also necessary

that one has knowledge of the principles, for the pringéiples are the means:

Augustinefs explanation.that learning is nothing but remembering24 is
very unsatisfactory in Thomistic thought. Thomas bases his argument upon
agents. Anything which removes an obstrugétion is a mover only accidentally.
If lower agents did nothing but bring hidden things'into the open by taking
away the obstructions which hid the forms and habits of sciences and
virtues, all lower agents could act only accidentally, However, not all
lower.agents do act accidentally and consequently this tbeory of Augustine
could not be true.?’

Another point that Augustine had treated in his work was his doctrine
of signs and senses, He states that only sensible signs affect the senses;
they do not affect the intellect.26 Thomas however bases his doctrine of

knowledge upon the senses., The intellect derives intelligible liknesses
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from sensible signs which are taken in the sensitive faculty. After the
intellect produces scientific knowledge from these likenesses, conclusions
dre drawn from the principles by the efficient cause of knowledge, reasoning.
If is therefore reasoning, not signs, that produce the conclusions, Signs
are the only means to knowledge.27

The last comparison restgon Augustine's long explanationefteaching and
walking.28 Thomas answers Augustine by stating that knowledge of things is
produced in the learner through principles, not through the knowledge of
signs. Knowledge of things is proposed to the learner through signs and
is apdplied to other things which had been unknown. "Knowledgecof priﬁciples
produces in us knowledge of conclusions:; knowledge of signs does not,, 129

After seeing the points of disagreement, there is one point on which
both Augustine and Thomas somewhat agree. Boph agree that God teaches
interiorly, i1f one means that God as breator can cause knowledge in man
through intellectual light and self-evident primary concepts. "“For he
adorned the soul itself with intellectual light and imprinted on it the
concepts of the first prineiples, which are, as it were, the sciences in the
embryo, Jjust as He impressed on other physical things the seminal princ¢iples
for producing all their effect.“30

After this concession to TAugustine, Thomas stands firm in his
poéition that man can teach one another, for "to teach can still be.used

in a pnéper sense in the way we have explained.“31



http:walking.28
http:knmvledge.27

5t. Thomas,

25.

CONCLUSION

It has been shown how Augustine formulated his doctrine from
the explanation and study of signs and concluded by admitting divine
illumination. The study of signs was only a preliminary to the rest of the
De Magistro, for the exploration and study of knowledge by seeing things
and hearing sounds of words developed into the proposition that wﬁrds can-
not give absolute certainty. If words cannot give certainty, man finds
his® true knowledge within himself,

The doctrine of divine illumination may still be somewhat vague in
reader's mind, especially as to how this illumination operates. Although
Adugustine never stated it, some interpreted him as meaning that the soul
attains ifts concepts by seeing the divine ideas, or that God imprints on
man's intellect a representation of reality; again others interpret him
as meaning that the internal light igthe ultimate source of truth, or that
God creates$ in man a power which is squivalent of the agent intellect of
1

Augustine's usage of the divine illumination however suggests that
Augustine meant it to be the very source and basis for truth, His pfocedure
seems 1o point'out that all truth has foundation directly and <indirectly
in God and that all knowledge of truth owes its existence and reliability
to God himself.

On the other hand, St., Thomas' doctrine of De Magistro  illuminates
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Augustine's doctrine by adding another elemént to learning and teaching.
Although God is the principal agent in the communication of new knowledge
(he is the author of the intellect and the creativé cause of actual per=-
ception ofitruth and certitude of what is proposed to himz), co-operation
of a teacher can also help a stuﬁent to knowié&ge. Even if the pupid
learns by his own power without a teacher, his mind can still proceed from
the first principles and then draw new conclusions; whereas Augustine
emphasizes the total reliance on God, Thomas emphasizes the self-activity

of man,
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